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Undervisning inom akademin uppfattas generellt ha 
lägre status än forskning

och det finns motstånd och hinder för att ändra 
befintliga karriärvägar och belöningssystem

men, det finns även ambitioner och initiativ som kan 
utmana traditionella normer och meriteringsstrukturer.
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The Career Framework  
for University Teaching 

Introduction 
The Career Framework for University Teaching is designed to guide and 
support academic career progression on the basis of their contribution 
to teaching and learning.  The Framework rests on the principle that all 
academics who teach – whether they be in an education-focused role or 
in a blended research/teaching role – should continue to strengthen the 
quality and impact of their teaching activities as they progress through 
their career.  The Framework should be used alongside other mechanisms to evaluate and reward contributions 

academics make to their institution and discipline (such as research achievement) as appropriate to their role. 

Offering both a structured pathway for academic career progression and an evidence base on which to 

demonstrate and evaluate teaching achievement, the Framework provides a template that universities can 

adapt to their career structures and progression points.  It can be used to advance teaching achievement across 

the academic career, including appointment, professional development, appraisal and promotion.  
The Framework is structured around four progressive levels of university teaching achievement.  Level 1 – ‘the 

effective teacher’ – represents a threshold of teaching achievement which all academics should attain.  Level 4 – 

‘the national and global leader in teaching and learning’ – is likely to be reserved for those progressing to full 

professorships solely or predominantly on the basis of their teaching achievement.   

 

For each level of teaching achievement, the Framework addresses the following three questions: 

what is the academic’s sphere of impact in their teaching and learning activities? 
what promotion criteria define the academic’s achievements in teaching and learning? 

what forms of evidence can be used to demonstrate the academic’s teaching achievements?  

Please note: the term ‘teaching achievement’ is used to denote an individual’s contribution to and impact on teaching 

and learning at an institutional, national and global level, including contributions to educational research. 
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National / global leader in teaching & learning

Skilled & collegial teacher

Effective teacher

Institutional leader in teaching & learning
Scholarly
teacher

 This document is designed to be used in conjunction with www.teachingframework.com where full details of the Framework can be found 
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INITIATIV TILL FÖRÄNDRING

Portföljkoncept för dokumentation av pedagogiska meriter
• Apelgren & Giertz, 2001; Seldin mfl. 2010; Winka & Ryegård, 2013; 2019

Behov av pedagogisk sakkunnigkompetens
• Levander 2017; Laksov, 2018; Sandvoll, Winka & Allern, 2018

Begrepp, kriterier och modeller för bedömning av pedagogisk skicklighet
• McAlpine & Harris, 2002; Trevitt & Stocks, 2012; Graham, 2016; 2020

Pedagogiska karriärvägar och meriteringsmöjligheter
• Olsson & Roxå, 2013; Ryegård, 2013; Grepperud mfl, 2016; Winka, 2017

Länk mellan utbildningskvalitet och pedagogisk meritering
• De Rijdt mfl, 2006; Larsson mfl, 2015; Elken & Stensaker, 2018



• Pedagogisk skicklighet visar man inte i ett dokument

• ”What is actually the truth about one’s own teaching and what is fantasy?”

• En bedömning av pedagogisk skicklighet blir väldigt subjektiv

• Varför hålla isär undervisning och forskning?

• Individuella vs organisatoriska vinster?

• Är akademin redo för en kulturförändring?

MYTER OCH FARHÅGOR 
KRING PEDAGOGISK MERITERING

Erikson, M.G., Erlandson, P. & Erikson, M., (2015). Academic misconduct in teaching portfolios. International Journal for Academic Development 20(4): 345-354.

Lindberg, L. (1997). Om pedagogisk meritering. SULF:s skriftserie nr V. Stockholm: Sveriges universitetslärarförbund.
Macfarlane, B. (2011). Prizes, pedagogic research and teaching professors: lowering the status of teaching and learning through bifurcation. Teaching in Higher Education, 16(1), 127–130.

Magin, D. J. (1998). Rewarding good teaching: A matter of demonstrated proficiency or documented achievement? International Journal for Academic Development, 3(2), 124–135.



AMBITIONER VS EFFEKTER

De reflekterande, 
pedagogiskt skickliga 
lärare som premieras

stimulerar engagemang och
lärande hos sina studenter,

delar med sig av sin 
pedagogiska kompetens till 
kollegiet och lärosätet,

och bidrar därigenom till hög kvalitet i
undervisningen och utbildningarna.

Meritvärde vid rekrytering och befordran

Respekt för undervisningsuppdraget

Kulturförändring

? Kvalitet på utbildningarna

Studenternas lärande



VAD TÄNKER NI OM DETTA?

Över till panelen
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